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Computers are becoming important components of education and the number of 
computers used at schools is increasing. They are utilized throughout the field of 
education and in language learning and teaching. Students generally like computers in 
classes as they find computers attractive. For teachers, the situation is not definitely the 
same, although similar. Teachers have to be able to answer any question asked by 
learners so even if they agree with using computers in classes they might have fear 
towards using them. If teachers know how to utilize computers in classes (by being 
trained about the use of computers) and accept computers in their classes as facilitators 
instead of as substitutes for themselves they can benefit from them as well.
The purpose of this study was to investigate teachers’ attitudes towards 
Computer Assisted Language Learning (CALL) in the Foreign Languages Department 
(FLD) at Osmangazi University (OGU). There is one computer lab with 20 computers in
this department. The teachers already make use of the computers for their own work 
(e.g., using the word processor and the internet).
Data was collected through questionnaires distributed to the 35 teachers in the 
FLD. Thirty-three of them returned the questionnaires. The questions aimed to discover 
the purposes of teachers’ computer use and their amount of knowledge about and 
attitudes towards CALL. The questionnaire contained 26 questions: 19 Likert-scale type, 
three questions in which teachers could choose more than one option, two open-ended, 
one rank order and one multiple choice question.
Data was analyzed by employing descriptive statistics, such as frequencies and 
percentages. In order to support the results that are found this way, the chi-square value 
of each Likert-Scale question were also calculated in order to find the significance level.
The results revealed that the teachers in the FLD of OGU had positive attitudes 
towards using CALL and were willing to teach in the computer lab for a few hours a 
week. They agreed that using CALL will increase students’ interest and language 
learning abilities. The teachers wanted to use computers for both teaching and practicing 
skills. They also stated that the most important skills to be focused on are grammar, 
reading and vocabulary. In addition to their agreement with using CALL, they indicated 
a need for training to be able to use CALL effectively. As almost none of them had 
experience with using CALL, so they needed to learn to use computers for teaching.
According to the attitudes, needs and preferences of teachers, the researcher made 
suggestions about the ways CALL could be used and teachers’ training, such as designing
training sessions, appropriate ways of preparing a curriculum and choosing the 
appropriate software and use of the internet in CALL lessons.
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CHAPTER 1: INTRODUCTION
Introduction
Computers have begun to be used widely in the field of education including 
universities. The computer has recently become a familiar tool that can be seen in many 
classes. One of the uses of computers in education is computer-assisted language 
learning. CALL has been a part of the educational scene for some time (Hanson-Smith, 
1999; Otto, 1991; Wyatt, 1989).
Computers are accepted as the ideal, endlessly patient machines that provide 
exercises which can be repeated again and again. Therefore computers are perfect tools 
for language study. The same point can be repeated tirelessly by the computer as long as 
it is necessary. The privacy they offer help learners overcome the fear of making 
mistakes and the possibility of their peers’ making fun of their mistakes. They allow 
learners to work on their own. One interesting thing is that although students find a 
workbook exercise tedious, they treat the same kind of exercise on a computer screen as 
if it were a video game. This is because people find computers attractive (Costanzo, 
1989).
Through computers learners can not only gain linguistic competence but also 
communicative and cultural competence. Computers’ impact on language learning is 
very different as they are much more versatile which means that many skills such as 
writing, reading, grammar can be developed through different activities such as drill-and- 
practice, tutorials, games and simulations. CALL can introduce opportunities for
practicing types of language which can not be done otherwise in the classroom (Esling, 
1991; Kenning & Kenning, 1983).
Computers are quite powerful tools for learning language. As Phillips (1987) 
states; “Just as the lever is a device which compensates for the limitations of human 
muscle power, so is the computer a device which compensates for the limitations of brain 
power.” (p. 26).
If computers are to be used in a school for teaching, it is very important that 
teachers have information about how to use them in classes. The use of (CALL) is 
becoming widespread and because of this, the number of courses for teachers to train on 
using CALL is increasing as well (Fidelman, 1998, cited in Johnson, 1999).
Another issue for teachers is some fear about using computers in the classroom. 
Pilus (1995) stated that some teachers — especially language teachers — might have a 
phobia about using computers and they might think that any problems with computers 
can only be solved by people who are experts in the area of science or computer science. 
This is very normal as language teachers are almost always graduates of Faculty of 
Letters or Arts. Another possible reason for feeling phobic towards using computers is 
teachers’ thinking of the possibility of computers’ leading students to dehumanization. 
These might cause teachers not to look very positively towards using computers in their 
classes. Lam (2000) indicated that it is important to understand teachers’ ‘technophobia’ 
and to know whether this is an important factor in their accepting (or refusing) to 
integrate computers into classes.
Although teachers’ attitudes towards integrating computers into classes is 
important there have not been many studies done about the attitudes of teachers towards 
CALL. But the ones that are done have generally shown that teachers need training 
about the use of computers in classes and most of them have positive attitude towards 
using computers in classes after training (Hawkes, 1999). Being trained about the use of 
computers in classes has great importance since teachers might worry about not feeling 
confident in computer lab. They have to feel sure that they know at least enough about 
using them for their classes. In their study McMeniman and Evans (1998) reported the 
changing attitudes of teachers at Griffith University in Australia towards using computers. 
It was a one year study. At the beginning, the teachers were interviewed and it was found 
that some teachers had negative attitudes towards using computers in classes. At the end 
of one year, after they had been trained in the use of computers for teaching, they were 
once more interviewed and it was found that there were no negative comments. If 
teachers know more about computer use in classes their fear or negative attitude towards 
using them in classes can be reduced.
Another important issue is that teachers should be informed about the really 
necessary points of CALL use in training sessions. Johnson (1999) stated that some 
CALL courses focus on how to do surfing on the net and this is not adequate. Other 
CALL training courses are overly technical. Teachers complain about the issues dealt 
within those CALL courses, because they focus on hardware problems and programming 
languages. So teachers’ needs should be considered if there is going to be training. The 
content of the teaching sessions should be decided according to what teachers need and
find important. Identifying, investigating and discussing key issues such as using software 
and guiding the students use software in order to practice students’ knowledge are the 
first things to be done. This might encourage teachers to attend training sessions more 
willingly.
Background of the Study
CALL is becoming widespread in schools and for language teaching. Many 
institutions are attempting to find ways of integrating CALL into their curricula. While 
doing this, just having the necessary equipment (computers) is not enough. Teachers 
should also know how to utilize computers. Another important point is their attitude 
towards integrating computers into the classes. This is very important because without 
having positive feelings teachers can not be effective while teaching in the computer lab.
The Foreign Languages Department (FLD) of Osmangazi University (OGU) has a 
computer lab with 20 computers. These computers are all well-equipped. The 
administrator has developed a plan to use this lab for teaching purposes, as a CALL lab, 
but no study has been done about this. All teachers know how to use computers already, 
but do not have any information about using CALL. Previously, the lab was only used by 
teachers for their own purposes such as typing documents, preparing materials and using 
the internet. This study was done thinking the importance of teachers’ attitudes, and 
opinions before starting to use CALL in this department. The results that come out of 
this study reflect their attitudes and opinions about using CALL and can help with 
deciding in what way and how much computers should be used while teaching. At the 
moment, they do not know much about CALL so at the end of the first year of CALL
application, evaluations can be done. If there is any change in teachers’ opinions, 
changes in the way of using CALL could be made.
The aim of this study is to investigate the attitude of teachers toward using CALL 
in the Foreign Languages Department (FLD) at Osmangazi University (OGU).
Statement of the Problem
CALL is a new concept. There is a growing awareness of the importance of using 
computers while teaching a second language. Teachers are also aware of and interested 
in CALL, realizing that teaching could be strengthened with the assistance of computers 
(Costanzo, 1989). Some schools such as Bilkent University, Eastern Mediterranean 
University, Koç University and Çukurova University are already using CALL.
At OGU, in the FLD, there is a computer lab with 20 computers which have 
internet links and which are networked. These computers have standard Microsoft Office 
software such as Word and Excel. The lab is big enough for one group of students (one 
class) to use. It has been observed that all teachers know how to use computers in order 
to type some documents or to find interesting materials from the internet or to read and 
send e-mails.
Now, there is also a demand by the administration to use this lab for teaching.
The problem is that although these conditions exist, the computer lab is not used for 
teaching English. The reason for this is likely to be limited awareness of teachers about 
how to use computers while teaching English. In the curriculum there is no place for 
using these computers with students yet. Before starting to use this lab for teaching 
purposes, the teachers’ attitudes should be investigated because the findings can give very
important ideas about establishing a CALL curriculum. It is not known whether teachers 
agree with using CALL in this department or not. So according to the results the ways of 
integrating computers could be determined and training sessions about using CALL could 
be planned.
Purpose of the Study
This study aims to find out the attitudes of teachers in FLD at OGU towards using 
CALL and reveal the resources of the department for the use of CALL.
Significance of the Study
As was mentioned earlier, the literature on teachers’ attitude towards CALL use 
is very small. This study will thus be an addition to that literature. On a more local level, 
the results of this study will help shape the curriculum for CALL use in the FLD at OGU. 
In addition, this study will provide a model for further research of their type and 
elsewhere.
Research Question
What are the attitudes of teachers towards using CALL in Foreign Languages 
Department of Osmangazi University?
CHAPTER 2; LITERATURE REVIEW
Introduction
Computers are part of most people’s everyday life today. Banking, traffic control, 
word processing, record keeping, office management, games are only a few of the 
applications of computers. The rapidly increasing use of computer technology is 
changing the lives of millions of people and the offices in which they work. Computers 
contribute to teaching many subjects at schools, including languages. They are being 
used for the teaching and learning of English in many places. Many people share the 
expectation that the use of computers will enhance education. There has recently been a 
surge of research devoted to highlighting the positive role of the computer in teaching 
and learning process in general and in language learning in particular. (Dhaif, 1989; 
Galavis, 1998; Schofield, 1995).
This chapter reviews the literature on the use of computers in language teaching, 
the advantages and disadvantages of using computers in classes, the effects of computer 
use on learning and motivation, teacher roles in computer use and teacher attitudes 
towards computer use.
Use of computers in language education 
The computer has become an important addition to the classroom just as the 
computer lab has become an important component of schools. There is a general 
tendency by mostly administrations and by many teachers to integrate computers into the 
curriculum. Many schools have been using computers in classes (Dhaif, 1989; Schofield,
1995). This kind of learning/teaching done with computers is labeled ‘Computer Assisted 
Language Learning’ (CALL) by Ahmad, Corbett, Rogers and Sussex (1985) and 
Schofield (1995). Some other researchers use the terms CAI (Computer Assisted 
Instruction) or CALT (Computer Assisted Language Teaching) (e.g.. Kenning and 
Kenning, 1983). The field of CALL arose from the combination of two factors: 
educational needs and technological means (Ahmad, et. al. 1985).
CALL is used for instruction in various skill areas. Computers offer technical 
advantages for language teaching that are unavailable from other sources. Various 
opportunities are provided by computers in order to develop reading, writing, listening 
and speaking skills.
Costanzo (1989) presents a number of advantages of using computers for 
teaching reading. He claims that reading on the computer is more active than 
reading a book as students have to show greater effort in storing and retrieving 
information electronically. They do not have to turn pages instead, they have to 
look at the screen, move among the lines by using the keys and read it from a screen.
The computer also gives the user the ease in moving line by line, or jumping to a 
specific page or phrase, or moving frame by frame. Computer-based reading labs 
can offer a wide range of topics at more finely graded proficiency levels. This means 
that each reading passage can have different versions; the learner can find a 
simplified version of it. The video screen is dynamic and it can control the speed and 
position of appearance of letters, words and sentences in a reading passage. The
animation quality which is allowed by the computer but not within the books is also 
attractive for learners.
Listening skill can also be developed by computers. Voice tracks give 
students the opportunity to hear what they have been reading. As students are not 
used to hearing what they read in traditional classes they may find this interesting.
This is a quality which makes both reading and listening interesting for learners 
(Maddison and Maddison, 1987a; Wyatt, 1989). Hanson-Smith (1999) states that 
computers have many advantages over audio-tape. She indicates that listening to 
voices alone is not as effective as listening in a visual context as it can create 
stronger memory links. In addition the chance of getting accurate and instant 
playback enables students to hear specific parts of a conversation, which is quite a 
difficult and boring task while listening to an audiotape. What is more no time is 
wasted for rewinding task.
Computers offer very interesting and wonderful ways in training pronunciation by 
putting symbol systems together in order to provide analysis and feedback on the 
learner’s output (Pennington, 1989). Kalikow and Swets (1972, as cited in Howie, 1989) 
used a device which analyzes a user’s production of certain sounds and then makes a 
comparison between the user’s sounds and the target positions of those phonemes. A 
graph may show the percentage of overlap between the user’s (acoustic) output and the 
acoustic properties of the target phoneme. The learners have a chance to see the mistake 
they have made.
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Writing can be developed by computers as well. Word processing is a time 
saving and helpful aid. A new word or a paragraph can be added with little effort. 
An unwanted sentence or paragraph can be deleted with only a key stroke. In 
addition, after these are done the text is formatted automatically. Students have also 
freedom to revise as much as they want. (Neu and Scarcella, 1991; Costanzo 1989; 
Dunkel 1991; Howie, 1989). A wonderful quality of the word processor is explained 
by Costanzo (1989). It gives the writers the opportunity to be able to write freely 
which means they do not have to follow the order of brainstorming, revising, 
planning and reorganizing. While doing these, the learners can write whatever 
comes to their mind and can organize them later without the fear of forgetting many 
ideas that come to their mind. This is a great advantage that computers can hold 
text without losing any word of it; the writer does not have the responsibility of 
keeping anything in their memory. The writer is free to concentrate on different 
aspects of the text (spelling, sentence structure).
Advantages of using CALL
Davidson and Tomic (1994) stated that students who produce texts in a lab 
have the opportunity of more immediate access to an audience. Their instructors 
and peers can give a response to them very soon. They do not have to wait to get 
feedback about their works (e.g., composition) to correct later, instead they can get 
help while producing their work on the computer. So, it is a great advantage that 
students can change their work while producing them. Besides, having their text on 
the screen helps students see their work more objectively as readers. Writing on the
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computer helps students to consider the reader’s position as they can see their work 
as one step removed from themselves.
Pennington (1989) mentions the roles which computers can play in 
communicative interaction. She mentions the recent developments in software that 
provide environments which bring a group of students together around a computer 
and make them interact to solve a problem or make a project.
Costanzo (1989) and Ahmad, et.al. (1985) stated that computer’s 
infinite patience is a great advantage for learners. Costanzo added that he saw adult 
learners spend hours in practicing forms on the computer, because, as they said ‘the 
computer doesn’t mind’. These are the learners who do not ask many questions to the 
teacher in the classroom as they are shy. This infinite patience of computer helps reduce 
learners’ anxiety of making a mistake in front of their classmates to.
The privacy offered by computer is a very important factor in lowering anxiety 
levels. Learning may therefore be encouraged through increased motivation and self- 
confidence (Pennington, 1989; Ahmad, et.al., 1985).
Another advantage of CALL programs is that they provide feedback that guides 
the learners to realize correct and incorrect responses. It is important for second 
language learners to get feedback as immediately and clearly as possible. According to 
Schofield (1995) getting feedback from a computer is more effective than being 
reminded about the mistakes by the teacher because nobody else realizes that that person 
has made a mistake and it was corrected. Computers are capable of guiding students to 
discover appropriate responses in a variety of ways, e.g., by directly locating or
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highlighting the errors or highlighting only the correct parts of students’ responses. 
Students don’t have to be dependent on the teacher’s judgment and students can get 
feedback very soon without the teacher’s judgment (Robinson, 1991).
Being interactive is crucial in language learning and computers help with 
interaction. Computers are interactive tools (e.g., students write an answer and the 
computer responds whether the answer is right or wrong) and they can be used to 
accomplish many purposes such as putting students in direct contact with other students 
from different countries (Schofield, 1995). Dunkel (1991) also stated that there is a 
general notion among educators that computer use helps to increase peer interaction and 
leads to cooperative behavior. Students have the freedom to interact more with their 
peers as teachers don’t have to lecture in the lab as they do in classroom so, they can use 
this freedom both to socialize and help each other.
Through computer technology, students can assume more responsibility for their 
own learning. Giving the students an opportunity to control their own learning is a 
wonderful advantage of computers. CALL activities encourage students to develop their 
own learning (Galavis, 1995). When students feel that they are controlling their own 
learning, their self-confidence increases and they show a more positive attitude toward 
the assignment. Students can also feel more responsible for their own learning through 
computer technology (Brosnan, 1995).
Disadvantages of using CALL
In addition to being advantageous, using computers has some disadvantages as 
well. Although it is possible to teach and learn better with computers, it shouldn’t be
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forgotten that computer itself is a tool incapable of action. It performs the instruction 
given to it by a human user. It is the teacher who can make the computer responsible 
during the teaching (or practicing) process. If teachers use programs that teach a subject, 
then students expect to learn that subject from the computer (Ahmad, et.al. 1985).
Robinson (1991) conducted a study at Montera Junior High School,
Oakland, California. The subjects were all students in the second semester of 
second-year Spanish (3 Spanish classes, 83 students who were ethnically mixed).
For more than nine days, all students received instruction in Spanish with computer 
materials which were designed for this project. Other than the pre-tests and post­
tests’ results students’ comments were also taken into consideration. It was found 
out that there were students who complained that the computer was mechanical, 
impersonal and inflexible.
It is not possible to see the behavior of a teacher — a human being — in a 
computers. Howie (1989) pointed at the characteristic that computers lack:
Addressing the affective sides of learners, which means their personalities, self-worth 
and personal values. Computers do not try to guess — as teachers do — what 
students really mean when they don’t type exactly the right thing. They just 
announce you have made a ‘Syntax Error’ or something similar and stop. Because 
of this reason they are found to be ‘pedantic’ by programmers (Kennington and 
Kennington, 1983).
Costanzo (1989) takes the attention to the great amount of time wasted by 
learners on typing and retyping because of spelling errors and how this brought
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about complete hatred towards writing. Learners are frustrated especially at the 
early stages of CALL as they had such problems in addition to learning commands 
and saving works on disks. Galavis (1998) observed classes in which computers 
were used in Caracas in Venezuela and saw that there are some students and 
teachers who were discouraged by computers as they could not type fast and/or 
don’t know how to use computer well enough.
Costanzo (1989) stated that pen and paper have become kind o f ‘traditional’ 
instruments for some learners while writing and using the keyboard might seem to be 
difficult for them. They see the keyboard and the screen as a physical obstacle 
between themselves and their prose.
Hanson-Smith (1999) mentions some difficulties with reading on the 
computer screen. She claims that reading on the computer monitor can harm the 
eyes. Another disadvantage is that there are breaks between screens and this can 
disrupt the flow of reading because students must use the mouse pointer in order to 
see the next screen. While doing this the text is left and the eyes are distracted by 
this movement. The eyes see how one page is closed and how another one is 
opened. Meanwhile the text is left. When this is finished the eyes must go back to 
the text again.
Effects of CALL on Learning and Motivation 
CALL can affect language learning positively. One example of this is a study 
conducted by researchers from University of Michigan (Kulik, Banger and Williams, 1983 
as cited in Howie, 1989). The results about the relation of students’ success and attitudes
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towards computer-based were found to be quite positive when compared to traditional 
classes. They compared students in similar classes, with the experimental group using 
computer-based instruction and the control group, traditional methods. The results 
showed that the students in the experimental group generally received better scores in the 
final exam than students in the control group. Attitudes were found to be more favorable 
in the computer-based classes than in the traditional classes. The researchers also 
reported that using computers reduced the amount of time students needed for learning.
After an observation at a college for two months, Ahmad et al.(1985) stated that 
computer-based instruction raised scores about 3 percentage points and when substituted 
for conventional teaching, it reduced teaching time by about two thirds. Student 
attention spans were longer and the material was better learnt. Students also reported 
that they had a significantly improved performance as a result of CALL.
In teaching, we need and prefer to have students who have positive attitudes 
toward their learning. This is important because if students are willing to learn teachers 
will be more effectively teaching and students will be more successful. We should take 
into consideration the results of these studies while planning to use CALL.
Characteristics of computers that make them effective have been identified as presenting 
challenge, fantasy, curiosity, structure and choice to learners (Howie, 1989). Still, 
teachers should never forget that particular learners may enjoy working with a machine 
while others may not. Ahmad et al. (1985) state that learner is quite a complex entity and 
although there are many common points shared by all learners in the learning process, it is 
a fact that learners have different styles of learning. So, as a consequence of this some
16
learners may enjoy working with a computer while other learners may not. This is a 
personality factor that should be kept in mind.
According to Pennington (1991) both lesson and learner variables must be 
examined for an adequate assessment of attitudes toward CALL. If students believe 
that lessons are appropriate and useful, they are likely to have a positive attitude 
toward them.
Schofield (1995) did a two-year study in an American high school. Her main aim 
was to find the effects of using computers on students and on the social processes in the 
classroom. About 250 students and two dozen teachers were interviewed, more than 30 
classes were observed. Students at Whitmore High School were asked whether they 
preferred to spend their time in the computer lab or in the class. Over 80 % of them 
stated a preference for the lab. As a conclusion of the observation Schofield suggested 
that one striking effect of computer use was enhanced student enjoyment of, interest in, 
and attention to classroom activities. When students were asked whether they liked 
working on the computers they answered that they liked computer usage best. No 
student said it was his/her least preferred activity. Ahmad et al. (1985) stated after a 
study that, students complained that taking notes on the teacher’s lecture or reading the 
text was boring. In contrast, working on the computer was seen as more enjoyable and 
exciting. Students also stated that they preferred to be involved actively in the learning 
process and this was much more possible in computer lab. Dickson (1982; as cited in 
Pennington, 1989) interviewed with ESL students at the University of Illinois and
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reported that students were happy with using computers in their classes and liked using 
computers a lot.
The teachers (who use computers in their classes) whom Schofield interviewed 
reported a great change in the students’ behavior related to computer use and that there 
was an increase not only in their level of motivation but also in their level of effort. 
Another striking statement by them was that they didn’t have any difficulty in using all the 
45 minute class period productively when they used computers. They stated that they 
didn’t have to spend first 5 or 10 minutes as warm-up period as in traditional classes.
CALL can be a powerful motivating force for productive study (Ahmad et al. 
1985). A very striking evidence of computers’ ability to increase motivation is that when 
classes are taught in the computer lab at University of Texas (at El Paso), students often 
stay after class to continue writing, as well as coming in during non-class hours. When 
interviewed, students said that they wanted to write more and that their papers are better 
and also that they enjoy writing on the computer more than writing by hand 
(Pennington, 1989).
Teacher’s Role in CALL Lessons
It might seem both interesting and difficult to start teaching in a computer lab for 
teachers who are used to teaching in the classroom without any computers. Opp- 
Beckman (1999) defines the necessary things for teachers who are planning to start 
teaching in a computer lab. These are: determining students’ expectations, which 
should be related to students’ cultural and technological experiences and trying to
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find support for students’ access to computers. She also suggests that teachers 
should be realistic and careful while integrating CALL into the curriculum.
Schofield (1995) stated that use of computers might be taken as a threat to 
the teacher’s sense of competence and authority. This is important because it is a 
distracting factor for teachers. The teacher’s expertise is one of the bases of the 
teacher’s authority and the teacher’s image as a competent figure must be preserved.
If any factor causes this image to fade it is terrible for teacher’s personal feelings of 
self-esteem and classroom functioning. She stated that many teachers felt that to 
display a lack of expertise would give students an opening to ridicule them.
The CALL teacher needs to know about the computers’ internal workings. It 
shouldn’t be forgotten that the computer is a tool which does what it is told, in a very fast 
way, but also in a literal-minded way. Unlike human beings, there no expression of 
feelings, of humor (Kenning and Kenning 1983). After having the necessary hardware 
teachers/educators should look for ways of using appropriate software in their classes. 
The level of human and financial investment (whether there are enough knowledgeable 
people to guide about the use of CALL, technological trends) should be considered as 
well (Gary, 1994; Locatis and Nuaim, 1999).
Making the right or the most appropriate choice about the software to be used in 
classes is very important. It is important to choose the software which has value in 
teaching students to think, solve problems and understand concepts (Huss and Susan, 
1990). CALL teachers should successfully get linguistic material into computers and 
instruct computers how to present the material to students. It is also helpful to keep
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track of students’ performance during CALL lessons. If necessary this information and 
these instructions can be changed by the teacher or the programmer. If the CALL 
materials are on disc or tape, the only thing teachers should do is to type in the necessary 
instructions at the keyboard, to read the appropriate programs and data into its memory 
in order to instruct the computer. Then the CALL materials are ready for use (Ahmad et 
al.l985).
The teacher’s job in a computer lab should not be limited to a final report which 
shows the evaluation of students. Teacher must always be with the students in order to 
guide them anytime they need. Feedback given during students’ progress is very useful 
(Chao, 1999).
It is quite helpful to the teacher follow students’ progress in the computer lab 
closely. Howie (1989) states that the teacher monitors the learning and should be 
available as a guide for students. Teachers are the ones best qualified to give 
information about what education needs for quality instruction.
Teachers must always try to know about the latest developments in 
educational technology. Knowing what works and why it works for students is also 
very important. One very significant and necessary thing is the teacher’s awareness 
of computer use for teaching. If teachers know that there is some software that 
helps teaching (and learning), they can attempt to use and benefit from it. However, 
before using any software packages with students, teachers should examine and 
review them carefully. It is better to do this together with many colleagues as it 
could be examined more critically and from many teachers’ points of view.
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Checking the software might seem to be an extra work to teachers but this is 
something that should be done only once a year, before deciding on the software to 
be used. Besides, doing the lesson in the computer lab later can lessen the teachers’ 
work load. The teacher won’t have to be lecturing all the time. In the lab, their 
work will be reduced because students will be studying on their own and the teacher 
will have to help if only students want or need it (Hawkes, 1999).
The software program that is being used or that is planned to be used should 
answer the teacher’s questions about the role of software in the curriculum. For the 
use of computers and software, there should be a scope and sequence that aim to 
develop student skills systematically, moving from simpler to complex. Thus they 
can criticize and/or praise the program which is something quite helpful for software 
developers to improve their programs or make their programs according to the 
general needs of learners and teachers.
When teachers are in the lab they are regarded differently then they are 
regarded in a classroom. In a computer lab the teacher may be seen not only as a 
guide by students but also as a technician, and as a resource person and will most 
probably be required to help with technical problems, such as with the printer. There 
is a change in the role of teacher and this affects the structure of the learning 
environment because the teacher will not have so much control over the students. 
This permits the class to change from being teacher-centered to being student- 
centered. In the classroom, if students leave their seats and talk to each other, it is 
distracting and even disruptive, as these behaviors make difficulties for other
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students to hear and understand the teacher. This might disrupt the teacher as well. 
But in the lab students do not have to pay attention to the teacher every moment, 
they work individually. Teachers provide help to students and if a student leaves 
his/her seat and asks something of a friend or the teacher, it is not distracting for 
others in the classroom (Dunkel, 1991; Schofield, 1995). In the interviews Schofield 
conducted with students at an American high school, students said their teachers in 
the computer lab are more helpfial, more friendly and are always around, sitting 
together with them and talking to them whenever necessary. The class becomes less 
teacher-centered. Dunkel (1991) stated that teachers using computers in their 
classrooms see themselves as facilitators of learning rather than authority figures. 
Neu and Scarcella (1991) pointed to the words of a high school teacher who says 
she could get along better with students in the lab than in the class as she does not 
have to warn students who are talking to each other, and even wants students to talk 
to each other because it is important to make students share their knowledge and get 
them used to correcting each other’s mistakes. The computers make her a resource 
to the students. So, in the lab teachers can be more tolerant of behaviors such as 
walking around and talking to peers in order to ask about work or make suggestions 
to each other. This is kind of collaboration doesn’t disturb anyone in the computer 
lab. So, when compared to the classroom, the computer lab gives more freedom to 
be active (speaking, going near their fi-iends) as the atmosphere is different, not like 
the classroom environment, in which most of the time the feacher is talking
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(teaching, giving directions, guiding students to do some examples) and students 
have to listen silently and talk only when they are requested to.
Howie (1989) pointed at the very important question, ‘Could computers 
replace teachers?’ and stated that computer could (and should) never serve as a 
substitute for a teacher or a curriculum. Many comments support this. Maddison 
and (1987b) suggested that it must be remembered that, although computers can be 
better than books, they are not, on their own, as good as teachers. They are 
supplementary tools for the teacher’s work. One reason for this can be that 
computers do not have the human element. For example, they do not try to guess 
what a students might want to say with a word which has one letter missing, they 
can not behave like a teacher at such moments, they just say ‘Wrong’, as Kenning 
and Kenning (1983) states. Robinson (1991) also stated that the impersonal quality 
of CALL can only be remedied by balancing it with human element. The first 
necessary step to be taken according to her, is to ensure that CALL is an integral 
part of the total program of instruction and that teachers are also an integral part of 
the CALL lab. Computers are not used to replace what teachers do but to 
complement what they do. It is more helpful to consider computers as a teaching aid 
like any other. It is a fact that computer can offer the teacher much more to enhance 
his/her teaching. However, the role of the teacher as a class manager will never be 
replaced by computers or some other electronic devices (Brierley and Kemble 1991; 
Dhaif, 1989).
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Teachers have a critical role in the computer lab as they have to set tasks. It 
is not technology that creates learning a language. It is the teacher who has to create 
various tasks for students with different learning styles and from different levels.
Teachers should be aware of changes in information technology and this will help 
them gain more from the computer’s potential as they become aware that computers 
can help with doing many different learning activities in the classroom. This helps 
them in their attempts to tie learning experiences on the computer to learning away 
from the computer. So, computer learning is not perceived as isolated or unrelated 
to anything else (Healey, 1999; Howie, 1989).
If teachers see computers as an aid for themselves, they will be able to benefit 
from it a lot. Computers will not take over the teacher’s role. Once the teachers stop 
seeing computers as a threat and their uneasiness with computers stops, they will be able 
to use their creativity to produce new materials. Through inservice training programs, 
they can be taught how to use computers, and make them great assistants while they are 
teaching. They will also be able to redirect their efforts to students’ weak areas.
Teachers will continue to develop real life communication which the computer can’t 
provide (Galavis,1998).
Teachers’ Attitudes towards CALL
The way teachers view using computers in their classes is an important issue as a 
positive approach can help them to be more effective while teaching in a computer lab. If 
teachers have negative attitudes towards using computers in their classes, they will not be 
able to use them effectively. The reasons for teachers’ having different attitudes and
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opinions about using computers while teaching can be related to their beliefs, the way 
they were educated or the feeling of lack of knowledge about how to use computers 
while teaching. According to Brickner (1995, as cited in Ertmer &, Hruskocy, 1999) one 
of the obstacles to integrating computers into schools is related to teachers’ beliefs about 
teaching, beliefs about computers, their established classroom practices and unwillingness 
to change. Another obstacle for teachers is the difficulty of access to computers and lack 
of support for using computers, both technical and administrative support. In addition, 
language teachers do not change their beliefs about using computers by being made to 
use them but by seeing positive results from their use, e.g., an increase in students’ 
learning and motivation, and improving their own skills in using them (McMeniman,
1986, and Rado, & Foster, 1990, cited in McMeniman & Evans, 1998).
One very important thing that shouldn’t be forgotten is that the presence of the 
computer itself will not increase student motivation or enhance learning. CALL has an 
enormous potential in the hands of skillful teachers (McMeniman and Evans 1998). Levy 
(as cited in McMeniman and Evans, 1998) points to the burden that falls on the language 
teacher who has to integrate CALL into the curriculum. Teachers are expected not only 
to know how to use the programs, create materials that are suitable for CALL classes and 
for students at different levels, train the students about using computers but also being 
able to proceed in CALL lessons (e.g., using software, doing the exercises that are 
assigned) and integrate the work into the program (as a whole). A teacher should, in 
addition, undertake all the responsibilities of a language teacher who teaches in a 
classroom. Support (being trained about teaching by means of computers) is essential for
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teachers, otherwise they may be resistant to such a change. Teachers have to be quite 
good at using computers not just for doing basic things such as typing documents and 
searching topics on the internet, but also using computers in their classes to be able to 
teach or guide their students effectively. So, for such a change to take place teachers 
have to know CALL well enough to guide students while teaching with computers, 
otherwise they will have difficulties and problems in using computers effectively.
If teachers are going to use computers in their classes they should know the 
pedagogical issues related to technological change. They should also be aware of the 
current perspectives on the roles and functions of CALL. For example, some people 
might be quite enthusiastic about computer use and view CALL as an innovative 
technique, while other people might believe that computers do not really make an 
important contribution to teaching/learning. Yet other people might view computers as 
just an addition to traditional classes (McWilliams and Taylor, 1998, cited in Johnson, 
1999).
Learning more about CALL can be done by talking to other teachers/educators 
who use it or who know about it. If teachers are in contact with other teachers they will 
gain new perspectives via computer networks and this is great for professional 
development. Network communication can have very useful effects for learning different 
ideas through discussion. These networks give teachers the opportunity to determine 
how learning communities could be structured professionally and effectively (Hawkes, 
1999).
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Although there have been many studies about teachers’ role in computer labs, not 
many studies have been done to find out teachers’ perceptions of and attitudes towards 
using technology in their classes (Lam, 2000). One of them is done by Pilus (1999). She 
investigated the interest in CALL and the level of computer literacy of English teachers at 
International Islamic University, Malaysia. Forty-four ESL teachers were asked to 
answer questionnaires which intended to find the teachers’ general level of computer 
literacy and whether they would be interested in attending courses related to CALL. The 
results showed the level of computer literacy among the teachers ranged widely. There 
were teachers who had never used a computer, while there were some teachers who 
could even do computer programming. 43 teachers (97.73%) indicated that they were 
keen to learn or improve their skills in computing. There are also 33 teachers (75%) who 
stated that they were willing to learn programming. It was also revealed that they were 
interested in integrating computers in teaching. Favorable attitudes were found. The 
majority of the teachers are quite interested and motivated to participate in CALL.
McMeniman and Evans (1998) report a study of teachers of Asian languages at 
Griffith University in Brisbane, Australia. It was undertaken in 1994 and 1995. Teachers 
aimed to deal with the problem of low proficiency outcomes by using technology, 
including computers, to assist in the self-management of student learning. It was felt that 
technology could be used to support students in developing communication, as 
computers allow interactive communicative study.
In order to investigate teachers’ attitudes and beliefs related to teaching language 
and the importance of computers in classes, 19 teachers were interviewed. They were
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interviewed at the beginning and at the end of the study. In the interviews conducted at 
the beginning of the study, it was revealed that the attitudes of teachers towards using 
computers in language teaching ranged widely. Almost all of the teachers expressed a 
need for inservice training in using computers. Generally they were interested in knowing 
more about computers and some of them were very much interested in the authoring of 
interactive programs (changing or designing the programs according to learners’ needs 
and interests). There were some positive comments, such as that they believed that 
language teaching through the computer can be developed in many ways and that 
computer facilities would help although they can not teach everything. Many teachers 
appreciated the opportunities provided for students to learn by themselves through the 
various activities made possible by using computers. Negative answers were also found. 
These answers included comments that there is the danger that some students might only 
use computers for having fun. They added that too much time is wasted in order to 
develop software and/or get used to using software for both students and teachers.
Over the next year (between 1994 and 1995), in order for teachers to understand 
CALL better, visits to other universities using CALL were organized and a series of 
research seminars and workshops (e.g., about the use of language software) were held.
At the end of 1995 teachers were again interviewed and results showed “ significant 
positive changes in attitudes” (p. 3) towards using computers.
Lam (2000) conducted a study to find out the different factors that influence 
teachers’ decisions about using (or not using) technology while teaching. The study was 
a case study involving 10 L2 teachers. The participants were teaching different languages
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as a second language for students of different levels. Their ages ranged between 25 and 
50, while their years of teaching experience changed between 2 and 20. All of them had 
computers which they used for word processing and e-mail. At the beginning of the 
article, Lam defines two key terms. ‘Technophilia’ is explained as the great interest of 
institutions’ in buying any new technological innovation. Lam suggested that while doing 
this, teachers’ and students’ needs should also be taken into consideration. The term 
‘technophobia’ is used to describe teachers’ fear of using technology in their classes. The 
term technology was associated with computers.
After the participants filled in a questionnaire, to state their personal, educational 
and professional background, they were interviewed. The results showed that some 
teachers used technology as it motivated students and gave them the opportunity to 
present lessons in different ways. However, some teachers were incapable of seeing the 
ways computers help with teaching. The background of the teachers, their teaching 
experience (number of years), any training they had before, gender and age did not turn 
out to be important factors in teachers’ decisions about using or not using technology in 
classes. All the teachers, even those who do not use technology in their classes perceived 
technology as a tool that helps to teach in effective and different ways and to enhance 
learning.
The reasons for teachers’ deciding to use or not to use technology in classes 
depended on whether they were convinced that it is advantageous to use it for teaching 
language. The ones who were in favor of using computers in classes stated that 
computers help students learn the target language better (e.g., offering various input and
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motivating students). Four teachers stated that they do not use computers and this was 
because they were not confident enough in using computers while teaching. However, 
they didn’t mention any fear or resistance to using them.
Lam concludes that institutions’ providing new innovations to be used in classes 
does not have an important role in teachers’ decisions about using them. Schools can buy 
any technology immediately. Rather, teachers’ personal beliefs in the benefits of them are 
very important in their decisions. Whether teachers decide to use technology while 
teaching is mostly dependent on their personal beliefs and their capability to use 
computers in classes. It is not fair to label teachers as ‘technophobic’. They do not have 
a fear towards using computers. Therefore, rather than providing computers and making 
teachers use them in their classes, it is more effective to persuade them about the benefits 
of utilizing computers in language teaching process.
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CHAPTER 3; METHODOLOGY
Introduction
This study is a survey which investigates the attitudes of teachers towards using 
CALL in the Foreign Languages Department (FLD), at Osmangazi University (OGU), In 
this department, there is a lab with many computers but CALL is not being used. 
Moreover, its introduction is planned. In this study, the attitude of teachers towards 
CALL whether they are for or against teaching English for a few hours in the computer 
lab, what they think about computers might be used for in teaching, and what they think 
the impact of CALL lessons might be is explored.
Participants
The data for this survey was gathered from questionnaires that were given to 
teachers in the FLD of OGU. Since the aim was to find the attitude of teachers towards 
using CALL in the FLD of OGU, the teachers in this department were the only subjects. 
There were 35 teachers and 33 of them returned the questionnaires.
Materials
The data for this study was collected through questionnaires that were distributed 
to teachers in the FLD of OGU. While preparing the questionnaires the aim was to ask 
questions which reveal teachers’ attitudes, thoughts and comments about using CALL in 
the FLD. Books, journals and online articles related to teachers’ attitude towards CALL 
were found.
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The questionnaires included 26 questions that aimed to reveal the attitudes of 
teachers towards using CALL in the FLD. Nineteen of the questions were Likert-scale 
questions. There were three questions in which teachers were given the opportunity to 
choose more than one option. The questionnaire also included two open-ended questions 
one of which asked teachers to write their opinions and the other which asked teachers to 
write their experiences related to CALL (if they have any). There was one rank order 
question. It aimed to reveal the priority teachers give to the skills to be focused on. By 
ranking the skills in order according to their own ideas, they ordered the skills that should 
be developed by using CALL from the most important to the least important.
Procedure
First, the questionnaires were given to the members of the Bilkent University, MA 
TEFL class members. This was done in order to get feedback and a few minor changes 
were made. Then they were distributed to the teachers in the FLD in order to get to 
know their attitudes and ideas related to using computers while teaching English. The 
date of the distribution of questionnaires was 27 April 2000 and they were returned one 
day after. Only two of the teachers did not return them . All the others did.
Data Analysis
The data that was collected through questionnaires required descriptive statistics. 
As there were many Likert-scale questions, their frequencies and percentages were found. 
Then, in order to support these, their chi-square values were calculated. When these 
were done the number of the options belonging to each statement was decreased.
Initially, there were five options below each option in the questionnaires (Strongly
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disagree, disagree, undecided, agree and strongly agree). But there were not very 
significant differences between the number of teachers who chose strongly agree and 
agree, just as there were insignificant differences between the number of teachers who 
chose strongly disagree and disagree. Since the number of teachers who chose each 
option was not very different they were reduced to three options: agree, undecided and 
disagree. For other questions with five different options ‘None and Very little’ were 
treated as single category in analysis. The same thing was done for questions with the 
options ‘1 hour, 2 Hours, 3 Hours, More than 3 hours’. Because there were not 
significant differences between the number of teachers who chose 3 hours and more than 
3 hours just as the number of teachers who chose who chose 1 hour and 2 hours. These 
options were reduced to two as: ‘ 1 to 2 hours’ and ‘3 or more hours’.
For the questions with many options, in which the teachers could choose more 
than one option, frequencies and percentages were calculated and displayed in tables.
All calculations (results) were displayed in tables and were explained in prose 
below the tables. The responses given to the open-ended questions were all noted.
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CHAPTER 4: DATA ANALYSIS
Introduction
In this chapter the analysis of the data that was collected through the 
questionnaires and the interview is presented. Questionnaires were distributed to 35 
teachers and 33 teachers returned them. All of the questions aimed to learn teachers’ 
attitudes towards using CALL in the Foreign Languages Department (FLD) of 
Osmangazi University (OGU). Teachers’ were also asked to state any opinion or 
comment they have about the use of CALL.
The questionnaire consisted of 26 questions. Nineteen of the questions are 
Likert-scale type and they aim to show whether teachers generally agree or disagree (or 
are not sure) with the statement given in the question. The number of teachers who 
chose each option and their percentage are displayed in the tables. For each question of 
this type chi-square values were calculated. Although the numbers and the percentages 
of teachers who chose each option are often enough to show the tendency, these results 
were supported by the chi-square results. The significance level is considered to be .05. 
All calculations are displayed in tables.
Questionnaires
The aim of the first question is to learn for what purposes teachers in the FLD at 
OGU use computers. Teachers were asked to tick the options that are suitable for them. 
In table 1 there is information about what purposes teachers computers for. Question 1 is: 
What do you use computers for? (You may choose more than one)
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Table 1
Teachers’ Uses for Computers
OPTIONS
n %
To send/receive e-mail 29 88
To research topics of personal interest on the internet 28 85
To research topics related to my work on the internet 27 82
To prepare tests and quizzes 14 42
To do word processing (typing) of non-class materials (for my 
special interest)
13 39
To prepare materials for use in my classroom 13 39
To prepare grade lists 9 27
To create web pages 4 12
Other (please specify) 3 9
To chat 2 6
Note, n = number o f teachers
The options that are preferred by teachers can be mentioned in three groups: The 
first group are the ones that are preferred by most of the teachers. The one that is 
preferred by most of them (29 teachers) was to send/receive e-mail. The other options 
that are preferred most were the ones about researching topics related to their work and 
researching topics of their personal interest on the internet (28 and 27 teachers chose 
these). These results show that the internet is quite popular among teachers in the FLD
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and they use it both for doing their research work and doing personal things on the 
computer.
The second group of options were also preferred by some teachers and are neither 
low nor high in number. Preparing tests and quizzes was the choice of 14 teachers. This 
was followed by the options about preparing materials for use in class and doing word 
processing for their own special interest. 13 teachers each chose these two. These 
options can be said to be the second majority after the options that included internet use. 
So, other than the internet, teachers in this department use computers for doing things 
related to their classes as well. This is the second purpose they use computers for. The 
number of teachers who use computers to prepare materials is not low. Teachers in this 
department use computers for doing things related to their classes and for their own 
work. This requires word processing and these answers show that they know how to use 
the word processor.
The third group is preferred by a low number of teachers. The option that is 
preferred by four teachers was to create web pages. There were three teachers who used 
computers for reasons other than these. They stated that they used computers in order to 
play computer games, to read newspapers, to share information with colleagues and to 
record and edit songs via the internet. Only two teachers stated that they used computers 
to chat.
It is apparent that teachers know how to use computers and some of them have 
been using them for their classes already. An important detail is that they mostly use 
computers for the internet. Although they use the internet for doing non-class work (e­
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mail, researching topics of personal interest), they also use it for researching topics 
related to their work (27 of them). This is an important detail. However, the number of 
teachers who use computers for preparing materials to use in their classes and preparing 
tests and quizzes is low. Briefly, teachers use computers for the internet more than for 
doing things related to their classes. In fact, this is not low as people usually have 
tendency to use the internet for either having fun or researching topics for their own 
interest. Researching topics for one’s own work is not a common situation. Even there 
are some teachers in this department who make use of the internet for their classes and 
this is a positive aspect of the result.
In table 2 the answers of teachers about their opinions about the amount of 
information they have about CALL are displayed. Question 2: How much do you think 
you know about Computer Assisted Language Learning (CALL)?
Table 2
Teachers’ Knowledge of CALL
None-Very little 
F %
A little
%
A lot
F %
Q 2 24 73 27 0 0
Note: F = frequency 
Chi-square; 26.72 p < .001
Out of 33 teachers, 24 of them (73%) stated that they knew very little or nothing 
about CALL. Nine teachers (27%) stated that they knew a little or some and no teachers 
stated that they knew a lot about CALL. Results of the chi-square tests show that there
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are significant differences among the answers given by the teachers. Teachers are aware 
of CALL, but feel their knowledge is limited.
In table 3 the answers given to question 3 are displayed. The aim of this question 
is to learn whether any of the teachers have ever used CALL in any place, at any time. 
Question 3; What statement best describes your experience about teaching with CALL?
a) I never use CALL
b) I rarely use CALL
c) I sometimes use CALL
d) I frequently use CALL.
Table 3
Teachers’ CALL Experience in the FLD
Never Rarely Sometimes Frequently
Q3 F % F % F % F %
29 88 1 3 3 9 0 0
Note: F: Frequency 
Chi-square: 70.15 p < .001
Twenty-nine teachers out of 33 stated that they never used CALL while three 
of them stated that they sometimes used CALL. There is only 1 person who stated that 
he rarely used CALL. Nobody stated that they used CALL frequently. The significance 
level (.001) of the chi-square shows the differences among choices are highly 
significant. Although the previous questions showed that teachers could use computers 
and were aware of CALL, they do not use computers for teaching.
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Question 4 was asked for the teachers who circled b, c, or d in question 3 
(the teachers who used CALL). These teachers were asked to give information about the 
ways they used CALL. The person who stated that he used CALL rarely wrote that he 
once prepared a program about teaching English by computers while studying at 
university and searched for CALL programs while working at his previous institution.
One of the people who stated that s/he sometimes used CALL said he used it for his 
son’s English lessons (pronunciation and grammar). Another one of these three wrote 
that he gave homework and feedback to students by means of his web page prepared for 
his students. The last person who stated that he sometimes used CALL wrote that he is a 
technical English teacher and assigns students presentations and suggests that his students 
to do them by using the internet.
In table 4, the answers given to question 5 are displayed. In this question, 
teachers were asked to state their opinions about whether we should use CALL in our 
department or not. Question 5: We should use CALL in our department.
Table 4
Teachers’ Attitudes Towards Use of CALL in the FLD
Disagree Undecided Agree 
F % F % F %
Q5 0 0 8 24 25 76
Note. F; Frequency 
Chi-square: 8.758 p < .001
None of the teachers disagreed with using CALL in the FLD at Osmangazi 
University. Eight teachers were undecided about it. Out of 33 teachers 25 of them (76%) 
agreed with the idea of using CALL in this department. The results of chi-square tests
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show that there are significant differences among the answers the teachers gave. It is 
obvious that most of the teachers agreed with using CALL in our department.
In table 5, the answers given to question 6 are displayed. In this question teachers 
were asked to state their opinions about whether they would like to teach in the computer 
lab or not. Question 6 :1 would like to teach some classes in the computer lab 
Table 5
Teachers’ Desire to Use the Computer Lab
Disagree Undecided Agree
F % F % F %
Q6 1 27 23 70
Note: F: Frequency 
Chi-square: 22.54 p < .001
Only one teacher out of 33 stated that he would not like to teach some classes in 
the computer lab while nine teachers were not sure about doing this. Twenty-three of 
them (70%) agreed with teaching in the computer lab. Results of the chi-square test 
show that the differences among the answers given by teachers are significant. 
Apparently, most of the teachers agreed with teaching some classes in the computer lab. 
That one teacher might have chosen the option disagree is because of the lack of 
knowledge of how to make use of computers while teaching
In Table 6, the answers given to question 7 are displayed. In this question 
teachers were asked what they think about teaching grammar by means of computers. 
Question 7: CALL can be used to teach grammar to support students’ learning.
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Table 6
The Use of CALL for Teaching Grammar
Disagree Undecided Agree
F % F % F %
Q7 0 0 8 24 25 76
Note: F: Freauencv
Chi-square: 29.64 p < .0 0 1
There is no teacher who disagreed that CALL can be used for teaching grammar. 
Eight teachers were undecided about it and 25 out of 33 teachers (76%) agreed with the 
idea of using CALL for teaching grammar. Results of the chi-square test shows that there 
are significant differences among the answers given by teachers. According to these 
results most of the teachers agreed with using CALL to teach grammar.
In table 7 answers given to question 8 are displayed. In this question teachers 
are asked to state whether they agree with the idea that students can use CALL to 
practice grammar to support their learning. Question 8: CALL can be used by students in 
practicing grammar to support their learning.
Table 7
CALL for Student Grammar Practice
Disagree Undecided Agree 
F % F % F %
Q8 0 0 5 15 28 85
Note: F: Frequency 
Chi-square: 40.54 p < .001
No teacher disagreed with this statement, while five teachers are undecided. 28 
teachers (85%) out of 33 agreed with it. The results of the chi-square tests show that
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there are significant differences among the answers that are given by the teachers. 
According to these results most of the teachers agreed with the statement that CALL can 
be used by students to practice grammar to support their learning.
In table 8 answers given to question 9 are displayed. Question 9 aims to learn 
whether teachers agree with the idea that CALL can be used to teach reading to support 
students’ learning. Question 9: CALL can be used to teach reading to support students’ 
learning.
Table 8
The Use of CALL for Teaching Reading
Disagree Undecided Agree
F % F % F %
Q9 0 0 10 30 23 70
Note: F: Frequency 
Chi-square: 24.18 p < .001
The answers given to question 9 display that none of the teachers disagreed with 
the statement that CALL can be used to teach reading. There are 10 teachers who are 
unsure about this. Out of 33 teachers, 23 of them (70%) agreed. The results of the chi- 
square test prove that the differences among the answers given by teachers are significant. 
Obviously, the majority of teachers agreed that CALL can be used to teach reading.
In table 9 answers given to question 10 are displayed. The purpose of question 10 is to 
find out whether teachers agree with the idea that students can use CALL to practice 
their reading. Question 10; CALL can be used by students in practicing reading to 
support their learning.
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Disagree Undecided Agree 
F % F % F %
Table 9
CALL for Student Reading Practice
QIO 1 3 5 15 27 82
Note. F; Frequency 
Chi-square: 35.64 p < .001
These answers show that 1 teacher disagreed with the idea that students can use 
CALL in order to practice their reading and five teachers are unsure about this. There 
are 27 teachers out of 33 (82%) agreed with this. The results of chi-square test shows 
that there are significant differences among the answers given by the teachers. These 
results show that most of the teachers agreed that students can use CALL to practice 
their reading skills.
In table 10 the answers given to question 11 are displayed. This statement is 
about teaching writing to students by using CALL. Question 11: CALL can be used to 
teach writing to support students’ learning.
Table 10
The Use of CALL for Teaching Writing
Disagree Undecided Agree
F % F % F %
Q ll 2 6 13 39 18 55
Note: F: Frequency 
Chi-square: 12.18 p < .01
The results show that two teachers disagree with the idea of teaching writing to 
students by using CALL. There are 13 teachers who are undecided about this and 18
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teachers out of 33 (55%) agree with that CALL can be used to teach writing. The results 
of chi-square test shows that there are significant differences among the answers teachers 
gave to this statement. The number of teachers who agreed with this statement (CALL 
can be used to teach writing) is greater than the ones who do not agree.
In table 11 the answers given to question 12 are displayed. This question asks 
teachers’ opinions about students’ practicing writing by using CALL. Question 12; 
CALL can be used by students in practicing writing to support their learning.
Table 11
CALL for Student Writing Practice
Disagree Undecided Agree 
F % F % F %
Q12 2 6 9 27 22 67
Note: F: Frequency 
Chi-square: 18.73 p < .001
The answers given to this question show that two teachers disagreed with the 
statement that students can use CALL to practice writing. Out of 33 teachers nine of 
them were undecided and 22 teachers (67%) are in favor of this idea. The results of chi- 
square test shows that there are significant differences among the answers given by 
teachers. According to these results most of the teachers agree that students can use 
CALL to practice their writing.
In table 12 answers given to question 13 are displayed. Question 13 asks 
teachers’ opinions about teaching listening by using CALL Question 13: CALL can be 
used to teach listening to support students’ learning.
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Disagree Undecided Agree 
F % F % F %
Table 12
The Use of CALL for Teaching Listening
Q13 2 6 12 36 19 58
Note. F: Frequency 
Chi-square: 14.73 p < . 0 1
Out of 33 teachers, two of them disagreed with the idea that listening can be 
taught by using CALL. The number of teachers who were not sure about whether this 
could be done or not is 12. There are 19 teachers (58%) who agreed. The results of chi- 
square test show that there are significant differences among the answers given by 
teachers. Briefly, most of the teachers agreed that CALL can be used to teach listening.
In table 13 answers given to question 14 are displayed. Question 14 asks teachers 
whether they agree or not with the statement that students can use CALL to practice 
their listening. Question 14: CALL can be used by students in practicing listening to 
support their learning.
Table 13
CALL for Student Listening Practice
Disagree Undecided Agree 
F % F % F %
Q14 2 6 8 24 23 70
Note: F: Frequency 
Chi-square: 21.27 p < .001
According to the answers given to this question two teachers disagreed that 
students can use CALL to practice their listening while eight teachers are undecided. Out
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of 33 teachers, 23 of them (70%) agreed. The results of the chi-square test shows that 
there are significant differences among the answers given by teachers to this question. As 
seen in the table, most of the teachers agree that students can use CALL to practice their 
listening skills.
In table 14 answers given to question 15 are displayed. This question is about 
using CALL for teaching speaking. Question 15: CALL can be used to teach speaking to 
support students’ learning.
Table 14
The Use of CALL for Teaching Speaking
Disagree Undecided Agree 
F % F % F %
Q15 7 21 15 45 11 34
Note: F: Frequency 
Chi-square; 2.909
The answers given by the teachers show that there are seven teachers (out of 33) 
who disagree with the statement that CALL can be used for teaching speaking while 15 
of them (45%) are unsure about this. There are 11 teachers who agree with this. The 
results of chi-square test shows that there are not significant differences among the 
answers given by teachers. As seen in the table 14 the choice that is preferred most by the 
teachers is ‘Undecided’. These results show that most of the teachers are undecided 
about whether CALL can be used to teach speaking. This might be because they think it 
is best to teach speaking by giving the students the opportunity to talk to themselves or 
their peers. Human beings might be preferred to computers for teaching speaking.
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In table 15 answers given to question 16 are displayed. This question aims to 
learn teachers’ opinions about whether students can use CALL to practice their speaking 
skills. Question 16: CALL can be used by students in practicing speaking to support their 
learning.
Table 15
CALL for Student Speaking Practice
Disagree Undecided Agree 
F P F P F P
Q 16 7 21 12 36 14 43
Note: F: Frequency 
Chi-square: 2.36
These answers show that seven teachers disagree with the statement that students 
can use CALL to practice their speaking. There are 12 teachers who are undecided about 
this and 14 teachers out of 33 (43%) agree with it. The results of the chi-square test 
show that the differences among the teachers’ answers are not significant. The number of 
teachers who agree and who are undecided about students’ using CALL for practicing 
speaking are quite close to each other. So, there is a general question about whether 
students can utilize computers in order to practice their speaking skills or not. This is the 
only skill about which teachers do not agree can be developed by using CALL when 
compared to other skills.
In table 16 the answers of question 17 are displayed. The purpose of this question 
is to find out whether teachers agree with the idea that CALL can be used to teach 
vocabulary. Question 17; CALL can be used to teach vocabulary to support students’ 
learning.
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Disagree Undecided Agree 
F % F % F %
Table 16
The Use of CALL for Teaching Vocabulary
Q17 0 0 31 94
Note: F: Frequency 
Chi-square; 54.72 p < .001
The answers given to this question show that no teacher disagrees with this 
statement. The number of teachers who are undecided about this is two. Out of 33 
teachers, 31 of them (94%) agreed with this. The results of chi-square test show that 
there are significant differences among the answers teachers gave to this question. It is 
obvious that an overwhelming majority of teachers agree that CALL can be used to teach 
vocabulary.
In table 17 answers given to question 18 are displayed. This questions aims to 
learn what teachers think about students’ using CALL to practice their vocabulary. 
Question 18; CALL can be used by students in practicing vocabulary knowledge to 
support their learning.
Table 17
CALL for Student Vocabulary Practice
Disagree Undecided Agree 
F % F % F %
Q18 0 0 2 31 94
Note: F: Frequency 
Chi-square: 54.72 p < .01
48
These answers show that 31 teachers out of 33 (94%) agreed with that students 
can use CALL to practice their vocabulary knowledge. Only two teachers are undecided 
about it. There is no teacher who disagrees with this idea. The results of chi-square test 
show that there are significant differences among the answers given by teachers. Most of 
the teachers agree with that students can use CALL to practice their vocabulary.
The results of these questions reveal that teachers agree with using CALL for 
both teaching and practicing all skill areas except speaking. However, it is apparent that 
the number of teachers who want to use CALL for practicing is a little bit higher, 
although this is not a significant difference.
In table 18 answers given to question 19 are displayed. This question asks 
teachers whether they agree with the statement that students’ language abilities will 
increase by using CALL. Question 19: Students’ language abilities will increase by using 
CALL.
Table 18
Teachers’ Perceptions of the Potential Increase in Students’ Language
Abilities by Using CALL
Disagree Undecided Agree 
F % F % F %
Q19 0 0 7 21 26 79
Note: F: Frequency 
Chi-square: 32.90 p < .001
According to these results 26 teachers out of 33 (79%) believe that students’ 
language abilities will increase by using CALL. No teacher disagreed with this statement
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while seven teachers are unsure. The results of the chi-square tests show that there are 
significant differences among the answers given by teachers. The number of teachers who 
agree with this statement is greater than the ones who do not agree or who are 
undecided.
In table 19 the answers that were given to question 20 are displayed. The aim of 
this question was to find out what teachers think about the statement that students’ 
interest in learning language will increase by using CALL. Question 20: Students’ 
interest in learning language will increase by using CALL.
Table 19
Teachers’ Perceptions of the Potential Increase in Students’ Interest 
in Language Learning bv Using CALL
Disagree Undecided Agree
F % F % F %
Q 20 0 0 6 18 27 82
Note: F: Frequency 
Chi-square: 34.54 p < .01
These answers show that 27 (82%) teachers out of 33 agree that there will be an 
increase in students’ interest in language learning by using CALL. Six of the teachers are 
undecided and there is no teacher who disagrees. The results of the chi-square test shows 
that there are significant differences among the answers teachers gave to this question. 
These results show that most of the teachers agree that students’ interest will increase by 
using CALL.
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In table 20 answers given to question 21 are displayed. This question aims to find 
out how much training teachers need to be able to use CALL. Question 21: How much 
training do you think you need to be able to use CALL?
Table 20
The Amount of Training Teachers Need
None Very little-A little
% F % F
Some
% F
A lot
%
Q21 0 0 9 16 49 14 42
Note: F: Frequency 
Chi-square: 22.88 p < . 0 1
According to these results there is no teacher who believes she does not need any 
training to be able to use CALL. The number of teachers who stated that they needed 
very little or a little training is three. Out of 33 teachers, 16 of them (49%) stated that 
they needed some training for it and 14 teachers stated that they needed a lot of training. 
The results of the chi-square test shows that there are significant differences among the 
answers teachers gave to this question. Most of the teachers stated that they needed at 
least some training to be able to use CALL.
In table 21 answers given to question 22 are displayed. Teachers were presented 
with some options about the kind of training they need to be able to use CALL. They 
were given the opportunity of stating what they need by ticking the options. They had 
the chance to choose more than one option. Question 22: What kind of training do you 
think you need? (You can choose more than one).
51
Table 21
The Kind of Training Teachers Need
OPTIONS n %
Guiding students in the use of software for practicing language 23 70
Guiding students in the use of software for learning language 18 55
Using the internet effectively for preparing for classes 16 48
Using the internet effectively in the classroom 12 36
Researching topics on the internet 9 27
Other (please specify) 5 15
Note, n: Number of teachers
According to the options teachers chose the kind of training they needed most is 
about guiding students in the use of software for practicing language. Twenty-three 
people chose this. What comes next is the option of guiding students in the use of 
software for learning language which is chosen by 18 teachers. The number of teachers 
who would like a training about using software in the computer lab appears to be the 
greatest. The next thing they would like to be trained about is related to using the 
internet effectively in preparing materials for classes; 16 teachers chose this. This was 
followed by the option of using the internet effectively in the classroom (chosen by 12 
teachers). This might be because they know that there are various useful sites for their 
students to get benefit while learning English. At least half of the teachers stated that 
they need to be trained about the internet use for classes. There are 9 teachers who need 
training about researching topics on the internet. Although in Table 1 it is revealed that
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they use the internet a lot they gave this response here. This might be because they need 
to know more about the web sites that are necessary for use in the classroom. They 
might not be aware of the usefiil sites and how to lead students to learn and practice 
English through the internet. This might be not only for their own research, but also for 
teaching students how to search for specific topics and assigning them.
Five of the teachers stated their needs by writing other rather than choosing one 
of the given options. One of the teachers stated that he needs to be trained about guiding 
the students in the use of software out of the classroom for practicing language and for 
their personal purposes, e.g., penpalship and also leading students to use useful sites for 
learning language out of classroom. The second teacher wrote that he needs to be very 
good at using word processing skills, in using programs like Word and Excel and the 
internet. The third teacher who wrote about his needs stated that he needs to be capable 
of handling any problem that might occur during a lesson in which computers are used. 
He did not state whether this must be a problem about software or hardware. Another 
teacher stated that he would like to know about preparing materials effectively for CALL 
classes. The fifth teacher wrote that he needs to know how to do programming.
In Table 22 the answers that are given to question 23 are displayed. The purpose 
of this question is to find out the amount of time teachers think should be spent in the 
computer lab per week for each group. Question 23: How much time do you think one 
class should spend in the computer lab Per week if CALL is used?
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1 hour - 2 hours 3 hours - More than 3 hours 
F % F %
Table 22
The Amount of Time Teachers Want For Each Class in the Computer Lab
Q23 11 33 20 61
Note: F: Frequency 
Chi-square: 2.61
This question was answered by 31 teachers. The two teachers who did not 
answer this question might have done this because they thought that they do not have 
enough time to teach in the computer lab. They are most probably teaching in pre­
intermediate classes which means that they have to teach for 24 hours a week already. 
The options 1 hour and 2 hours were chosen by 11 teachers (33%). The other 20 
teachers stated that each class should spend at least 3 hours in the computer lab per 
week. Although there is only one computer lab with 20 computers and there are at least 
15 classes each semester and teachers need to be trained about using CALL, most of 
them wanted CALL lessons to be 3 or more hours a week. The results of chi-square test 
show that there are not significant differences among the answers given by teachers. It 
might seem to be the case that the difference is not significant so the amount of time in 
computer lab (for each class) does not matter for teachers, but in fact when the table is 
viewed carefully, it is obvious that more teachers agree that each class should spend 3 or 
more than 3 hours in the computer lab per week The possible reason that two teachers 
thought it is difficult to have any lessons in the computer lab (because of lack of time) 
must be that they were very busy. Another reason could be that they do not like using 
computers and don’t want to have any CALL lessons.
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In table 23 the answers teachers gave to question 24 are displayed. In this 
question teachers are required to rank order the skills they think should be developed 
from the most important to the least important by using CALL.
Question 24; Which skills do you think we should focus on developing by using CALL? 
(Please rank the following skills according to the importance you think should be given to 
them; 1 = the least important, 6 = the most important).
Grammar, Reading, Writing, Listening, Speaking, Vocabulary 
Table 23
Teachers’ Rank Ordering of Importance of Skills to be Taught bv Using CALL
n
1
% n
2
% n
3
% n
4
% n
5
%
6
n %
Grammar 2 9 1 3 3 9 6 18 7 21 14 43
Reading 1 3 6 18 5 16 7 21 7 21 7 22
Writing 8 24 8 24 7 22 8 24 1 3 1 3
Listening 4 12 11 34 6 18 7 21 3 9 2 6
Speaking 14 43 5 15 5 15 2 6 2 6 5 15
Vocabulary 2 6 2 6 5 15 3 9 14 43 7 21
Note: n: Number o f teachers, 1 = the least important, 6 = the most important
In table 23 teachers’ preferences about the skills that they think we should focus
on are seen. According to these results 14 teachers think that grammar is the most 
important skill to be developed by using CALL. Then comes reading and vocabulary 
which are chosen to be the most important by 7 teachers. Speaking was chosen to be the 
skill to be focused on after these; it was chosen by 5 teachers to be the most important to
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be developed by using CALL. Listening and writing are the skills that are not thought to 
be very important as they were chosen by 2 and 1 teachers. Since teachers might not be 
aware that headphones for the computers are available in the FLD (but not used at the 
moment) they might not have thought the opportunity was available to teach listening by 
using CALL. Writing skill might have been considered to be the least to be focused on 
probably because of the possibility of students’ not being good and fast enough at using 
the word processor, which might cause a waste of time.
The number of teachers who thought grammar is the least important to be focused 
is two. There are few teachers who think reading (1) and vocabulary (2) are the least 
important skills to be focused. Although normally there is a complaint about students’ 
lack in speaking skill, it is not preferred to be taught by using CALL. Fourteen teachers 
found it to be the least important. Teachers might have thought that even in the regular 
classroom (face-to-face with teacher and peers) the students are not successful in 
speaking, so it might have appeared to be almost impossible to achieve something with 
the computers. Writing skill was accepted to be the least important to be developed by 8 
teachers. Although listening was found to be the most important by only 2 teachers, it is 
found to be the least important by 4 people which means that there is not a great negative 
attitude towards against teaching listening by using CALL.
In table 24 the answers given to question 25 are displayed. This is a question 
which presents teachers’ options to chose about the ways they think computers should be 
used in this department. Question 25: What do you think we should use computers for in 
the teaching process in our school? (You can choose more than one)
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Table 24
The Activities Teachers Want to Do By Using CALL
OPTIONS n %
27 82
22 67
22 67
20 61
20 61
19 58
15 45
3 9
Having students play games to improve their vocabulary and/or grammar 
Knowledge
Having students read texts for comprehension on the computer 
Having students research specific subjects on the internet 
Having students do grammar exercises 
Making students listen to dialogues for comprehension 
Having students write compositions on the computer 
Having students send their assignments to their teachers via e-mail 
Other, please specify 
Note, n: Number of teachers.
Most of the teachers (27) stated that they thought we should use computers to 
have students play games to improve their vocabulary and/or grammar knowledge. The 
options chosen by 22 teachers is having students read texts for comprehension on the 
computer. These mostly preferred options are the options about both developing 
grammar, vocabulary and reading skills. This is quite a similar result to the result of 
question 24, shown in Table 23. Teachers’ giving importance to these skill areas is 
revealed in both questions.
Having students research specific subjects on the internet is equal to using the 
computer for teaching reading. Twenty-two teachers chose it. This was followed by the
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option of making students listen to dialogues for comprehension, which was preferred by 
20 teachers. The option that comes just after this is having students write compositions 
on the computer which is preferred by 19 teachers. Although only one teacher found 
writing to be the most important skill to be developed by using CALL and 8 teachers 
found it the least important to be developed in Table 23, here in Table 24 there are 19 
teachers who want students to write compositions on the computer. This might be 
because of teachers’ idea that writing is difficult to teach with a computer, it should be a 
teacher who teaches how to write. Students should write their compositions on the 
computer after learning how to write it with all necessary steps. Teachers might think it 
is a good word processing exercise.
After this there is the option chosen by 15 teachers which is having students send 
their assignments to their teachers via e-mail. Three teachers put a tick to the option of 
other and wrote their opinions. One of them wrote that we could announce students’ 
grades and homework via our (teachers’) web pages and we should make students join 
different useful web sites related to their learning. He also added that we should make 
students search for the possible ways to reach authentic materials on the net so that they 
can improve their learning. Another teacher wrote that teacher prepared chat rooms in 
which students discuss a given topic should be created. The third teacher who wrote 
stated that students should be made to prepare presentations on the computer before 
presenting in the classroom. The other suggestions he brought for this are having 
students find e-friends to practice English and writing, testing students using the
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computer, having students write diaries on the computer and making students check their 
progress (e.g., on a weekly basis) through a check list prepared by the teacher.
The last question of the questionnaire aimed to find out whether teachers have any 
comments or suggestions related to the use of CALL in the Foreign Languages 
Department at Osmangazi University. 7 teachers wrote their comments, ideas and 
suggestions. The first teacher stated that if we use CALL it would be better to teach 
skills separately because thus each teacher who teaches one skill will prepare for his/her 
lesson and exchange materials, or come together with the colleagues who teach the same 
skill and prepare various tests, quizzes, exercises and games. This would be more 
practical and CALL can be more useful if the focus on separate skills is applied. The 
second teacher wrote that teacher training should be given importance and before doing 
things for using CALL, teachers should be trained. The third teacher stated that teachers 
should be trained by professionals and it should be a long-term training. She also felt that 
and teachers shouldn’t have to prepare all the materials for the CALL classes as they 
don’t have much time to do this. There should be teachers who are specially assigned for 
this. The materials that are prepared for theses classes should also be entertaining so that 
students can look forward to the lessons in the lab. The fourth teacher stated that s/he 
thought that certain teachers, especially young ones, should be trained for this kind of 
application. The fifth teacher wrote that this department has enough computers to have 
CALL lessons but the curriculum may not be suitable for it so the schedules should be 
taken into consideration. Another teacher commented that the computers in the 
computer lab should be upgraded and the prejudice of teachers against computers should
59
be broken. The last comment for this question is that it would be a great idea to use 
CALL. CALL lessons will challenge both students and teachers and inspire new ways in 
language learning and teaching. He also added that he really appreciated the idea of using 
CALL in this department and would find it beneficial in many aspects.
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CHAPTER 5: CONCLUSIONS
Introduction
This study investigates teachers’ attitudes towards using CALL in the Foreign 
Languages Department (FLD) at Osmangazi University (OGU). The reason for 
investigating this was the plan to use the computer lab for classes next year which exists 
in the Foreign Languages Department (FLD) of Osmangazi University (OGU). The main 
purpose of this study was to find out what teachers think and how they feel about using 
CALL and about the possibility of teaching in the computer lab at least a few hours a 
week.
First, examples from the literature about the use of computers in instruction, 
teachers’ roles in computer labs and their attitudes towards using computers in classes 
were given. As the attitudes of the teachers in FLD of OGU were investigated, the 
teachers in this department were the only subjects. The first step in collecting data was to 
distribute questionnaires to the teachers in FLD. These questionnaires included 26 
questions which aimed to find out what teachers use computers for, whether they agree 
with using CALL in the FLD and teaching in the computer lab for a few hours a week, 
which skills they think should be developed more by using CALL and the amount and 
kind of training they need to get before starting to use CALL. Teachers were also asked 
their opinions about whether use of CALL will increase students’ motivation and 
language learning abilities. The purpose of the questions was to find out the general
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attitude of teachers about using CALL in this department. There are 35 teachers in this 
department and 33 of them answered and returned the questionnaires.
Research question
What are teachers’ attitudes towards use of CALL in the Foreign Languages 
Department of Osmangazi University?
Results and Discussion
According to the answers given by the teachers, it is obvious that they are familiar 
with computers and they use computers for many purposes such as researching topics 
related to their work on the internet, preparing materials for use in their classes, to 
prepare grade lists and so on. However, they do not use computers for teaching.
Most of them stated that they never use CALL and there are only a few teachers 
who had used it (e.g., at home to teach English to their children, to announce the grades 
of the students via the web page they prepared). In fact, teachers in this department are 
aware of the term CALL, but do not know how to utilize it. Kenning and Kenning 
(1983) stated that many teachers are aware of and interested in the use of computers for 
teaching purposes.
The results of question 1 reveal that the teachers do not need to be trained about 
using computers they need to be trained about CALL. This is understood too, through 
the answers given to question 3 and question 21. In those questions most of the teachers 
indicated that they never used CALL and needed at least some training. The general 
attitude of the teachers in this department was quite positive towards using computers in 
classes. Pilus (1995) also found very similar results at the end of her study. She
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investigated the interest in CALL and level of computer literacy of English teachers at 
International Islamic University, Malaysia. Teachers were interested in integrating 
computers in teaching, and had favorable attitudes. A great number of teachers were 
quite interested in and motivated to participate in CALL.
The majority of teachers (76%) agreed with the statement that we should use 
CALL in our department and that they would like to teach in the computer lab. Most of 
them also agreed that students’ interest (82%) and abilities in language learning (79%) 
will increase by using CALL. Moreover, they also stated that they needed to be trained 
about using computers in classes to be able to teach in the computer lab. These answers 
show that they would like to use computers in teaching but they feel they don’t know 
how to. Before starting to use CALL, they need to be trained for this. They all agree 
with the necessity and importance of training and they want this training to be done by 
professional CALL experts. The results of the study done by Lam (2000) are very 
similar. In her study, she interviewed 10 L2 teachers to learn for what reasons they 
decide to use or not to use technology (taken as computers here) in their classes.
The teachers were asked about the amount and kind of training they need for 
using CALL and most of them stated that they needed some training and they mostly 
needed to be trained about guiding students in the use of software for practicing 
language. Other than this, they also needed training in guiding students in doing other 
things in CALL lessons. Their demand for training for using CALL is similar to the 
attitudes of teachers that was revealed through the study reported by McMeniman and 
Evans (1998). A small difference was that teachers in the FLD of OGU did not need to
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be trained about using computers. Teachers in that study needed to learn about how to 
use computers as well.
Teachers were asked what they think about developing skills by using CALL and 
also about students’ using CALL in order to practice these skills. They agreed with that 
all skills (reading, writing, listening, vocabulary and grammar) except speaking could be 
developed by using CALL and also that students could practice these skills by using 
CALL. The reason they wanted grammar, reading and vocabulary to be developed most 
might be that being good at those skills is considered more necessary to be successful on 
the exams. In addition, teachers might have thought that these are the basic skills and 
learners can not be good at the other skills without being good at these first. The reason 
they did not agree with developing (or practicing) speaking is likely to be their belief in 
developing speaking by speaking to people. They might believe that a computer can not 
really be that successful in helping learners to develop their speaking. Besides they might 
not know about the existence of software to help with improving students’ speaking 
skills.
One important result is that teachers were interested in using the computers for 
both teaching and practicing purposes. With a very small (insignificant) difference, the 
number of teachers who were interested in using the computer for practicing is a little bit 
higher than those who want to use it for teaching. The reason of this small difference 
might be the lack of trust in computers. A similar result was taken at the end of a study 
at Griffith University. Before teachers are trained in using CALL they were asked their 
opinions about using computers in classes and they had positive comments; they believed
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that the facilities of computers help learning but cannot teach everything (McMeniman & 
Evans, 1998). Another possibility might be that the teachers might not know enough 
about the existence of the kind of software that can present information to students.
Even if some teachers are aware of this, they might have thought that if computers teach 
students instead of themselves they might lose their authority and be regarded just as 
technicians or someone who helps students with the problems of using computers in the 
lab. Schofield (1985) stated that use of computers might be taken as a threat to teacher’s 
sense of competence.
Recommendations
Because teachers want to use CALL and they need to be trained about this, the 
first thing to be done should be to plan sessions for training. Teachers stated that they 
know how to use computers and use them for many purposes already, so they do not 
need to be trained in using computers, but do need to be trained in using computers for 
teaching. The training should be done by someone who is knowledgeable about using 
CALL and/or preferably by people who have been using CALL already. As the plan of 
the administration is to use CALL within the next year, teacher training should begin as 
soon as possible. Moreover there is no time available for training to begin before 
September 2000. Therefore, teachers should initially be allowed to use the computer lab 
in ways they know and they are comfortable with. If there is to be a program about the 
things to be done with students in the computer lab, this must include things teachers 
know well already. Meanwhile, the training sessions should go on concurrent to the class 
schedules.
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Initially, the most basic things about using CALL (e.g., guiding the students to 
use a particular software, guiding them to use the internet for learning English) should be 
focused on. Then, the training sessions should go on for further information. Teachers 
should not be trained for a short time but, for a long time, at least for one year because 
there are many programs. The more teachers learn about using CALL, the more different 
activities can be planned for CALL classes.
Teachers stated that they agree with the use of CALL for developing especially 
grammar, reading and vocabulary. According to these demands, the most appropriate 
kind of software to be used might be drill and practice as it provides lots of exercises not 
only for developing grammar, but also for developing vocabulary. Through drill and 
practice programs students are given the opportunity to practice the grammar and 
vocabulary knowledge that they have been taught in the classroom. In addition, software 
that is made for developing reading skills should be used. Because reading software 
provides students reading exercises and teachers find this important, it is necessary to use 
reading software. Briefly, students’ grammar, reading and vocabulary knowledge should 
be practiced by using drill and practice programs.
Another reason for drill and practice programs to be used is that teachers want 
computers to be used for practicing students’ knowledge more than teaching, so this is 
the most appropriate thing to be done. These programs provide students the opportunity 
to practice what their teachers have taught them in the classroom. Thus, students will 
appreciate their teachers for what they have been taught well enough to use while they 
are doing the exercises. Using this kind of software is also good for teachers because
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they can learn how to use it easily and thus feel confident in the computer lab. They will 
be able to answer the questions of their students easily and will not have the anxiety of 
not being able to answer some questions of their students in the computer lab.
One option that was chosen by a great majority (82%) of teachers (about the 
purpose of using computers) was the use of computer games to improve students’ 
grammar and vocabulary knowledge. So, games should also be used to develop students’ 
grammar and vocabulary knowledge if there is enough time to have at least a few hours 
of lessons a week in the computer lab.
One major interest of teachers was the internet. They stated that they used 
internet not only for searching topics of their own interest but also for searching topics 
and preparing materials related to teaching English. It was obvious that they were aware 
of the existence of useful web sites and wanted them to be used in the lessons in 
computer lab. So, this should also be taken into consideration and some time should be 
left for internet use in CALL lessons.
The schedule and the curriculum for CALL classes should be decided by 
considering the place and time opportunities in the FLD of OGU. It is likely that only 1 
hour for each class per week will be possible with the resources (1 computer lab, 20 
computers) this department has. For the design of the curriculum for CALL lessons there 
should be a group of teachers who should make decisions. While designing the program 
they should attempt to take teachers’ opinions about this. The data that was collected 
throughout this study by means of questionnaires would be a useful place to begin. They 
should be working together with the already existing Program Development Office which
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prepares the curriculum of each academic year.. This is necessary in order to prepare a 
schedule that matches with the other lessons of the classes. Besides, it is also good for 
parallelism which means that students should be given the opportunity to practice what 
they have learnt in the classroom previously, such as doing exercises about Simple Past 
Tense. This is already what teachers want.
Limitations of the Study
The first thing to say about limitations of this study is that this study is not 
generalizable. It was conducted in the Foreign Languages Department of Osmangazi 
University, so the results of the study show that the teachers in this department agree 
with the use of computers in classes. It would not be true to say that most teachers have 
the same attitude towards using computers in their classes.
Since the researcher had no time to interview the teachers, the teachers weren’t 
interviewed. If they had been interviewed, there would probably be some answers which 
reveal more detailed information about teachers’ ideas about CALL use. The study 
would probably reflect more opinions, comments and suggestions related to use of 
CALL. As they are very busy with teaching in classes, not many of them wrote answers 
to the open-ended questions that asks their general opinions about the use of CALL or 
the questions which ask them to write if they had any opinions other than the options they 
are presented.
Not many studies have been done to investigate teachers’ attitudes towards using 
CALL. For that reason not much has been found related to this topic within the literature 
although a great deal of information was found about the ways of using of CALL, its
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effects on motivation and learning and learners’ attitudes towards using computers in 
classes.
Future Research
This study investigated the attitudes of teachers (in the FLD of OGU) towards 
using computers in classes and it was revealed that teachers have a positive attitude 
towards using CALL in this department. They want to teach in the computer lab for a 
few hours a week and most of them even want CALL lessons to be 3 or more than 3 
hours a week for each class. Nevertheless they stated that they need training to be able to 
use CALL and emphasized the importance of training.
By considering this positive attitude of teachers and their need for training, the 
best ways possible of training them could be sought. After (or while) they are being 
trained their attitudes towards using computers for teaching skills could be investigated.
In this study it was found that although they favored the idea of teaching by using CALL, 
they slightly preferred using it for practice. So, their ideas about this might change. 
Besides, if they are trained, their opinions about the importance that should be given to 
each skill might change. This could be investigated to see how important teachers find 
each skill to be developed or whether they have changed their attitudes towards using 
CALL for developing speaking, listening and writing. According to the results of this 
study they did not find listening and writing important to be focused on. After learning 
and using CALL, this result might change. Related to their interest in the skills that 
should be developed most, the kind of software that should be used in CALL lessons in 
this department could be investigated as well.
69
Another thing that could be investigated could be teachers’ and students’ attitudes 
towards having CALL lessons. Whether there has been a change in teachers’ attitude 
towards computers after they are trained and used CALL for one year could be studied. 
Another thing that could be investigated is to find out whether there are any positive 
effects of using CALL on motivation and learning of students in the eyes of both teachers 
and students.
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APPENDIX
Questionnaires
Dear Colleagues,
I am a student in the MA TEFL Program at Bilkent University. I am investigating 
possible applications of CALL (Computer Assisted Language Learning) in Foreign 
Languages Department at Osmangazi University. My aim is to learn how much you know 
(and feel you need to know as well) about CALL and your general attitude towards 
CALL. I also want to learn your ideas about what purposes we should use CALL for. 
Your answers will provide valuable data and will be both useful and helpful for my thesis. 
Thank you for your cooperation.
Ümit Tuzcuoglu
1) What do you use computers for? (You may choose more than one answer)
□ To research topics related to my work on the internet
□ To research topics of personal interest on the internet
□ To prepare materials for use in my classroom
□ To do word processing (typing) of non-class materials (for my special interest)
□ To send/receive e-mail
□ To prepare grade list(s)
□ To prepare tests and quizzes
□ To create web pages
□ To chat
□ Other, please specify.
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2) How much do you think you know about Computer Assisted Language Learning 
(CALL)?
□ None □ Very little □ A little □ Some □ A lot
3) What statement best describes your experiences teaching with CALL?
a) I never use CALL.
b) I rarely use CALL.
c) I sometimes use CALL.
d) I frequently use CALL.
4) If you circled b, c, or d in question 3 please give some information about the ways you 
have used CALL.
5) We should use CALL in our department.
□ Strongly disagree □ Disagree □ Undecided □ I agree □ I strongly agree
6) I would like to teach some classes in the computer lab.
□ Strongly disagree □ Disagree □ Undecided □ Agree □ Strongly agree
7) CALL can be used to teach grammar to support students’ learning.
□ Strongly disagree □ Disagree □ Undecided □ Agree □ Strongly agree
8) CALL can be used by students in practicing grammar to support their learning.
□ Strongly disagree □ Disagree □ Undecided □ Agree □ Strongly agree
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9) CALL can be used to teach reading to support students’ learning.
□ Strongly disagree □ Disagree □ Undecided □ Agree □ Strongly agree
10) CALL can be used by students in practicing reading to support their learning.
□ Strongly disagree □ Disagree □ Undecided □ Agree □ Strongly agree
11) CALL can be used to teach writing to support students’ learning.
□ Strongly disagree □ Disagree □ Undecided □ Agree □ Strongly agree
12) CALL can be used by students in practicing writing to support their learning.
□ Strongly disagree □ Disagree □ Undecided □ Agree □ Strongly agree
13) CALL can be used to teach listening to support students’ learning.
□ Strongly disagree □ Disagree □ Undecided □ Agree □ Strongly agree
14) CALL can be used by students in practicing listening to support their learning.
□ Strongly disagree □ Disagree □ Undecided □ Agree □ Strongly agree
15) CALL can be used to teach speaking to support students’ learning.
□ Strongly disagree □ Disagree □ Undecided □ Agree □ Strongly agree
16) CALL can be used in practicing speaking to support their learning.
□ Strongly disagree □ Disagree □ Undecided □ Agree □ Strongly agree
17) CALL can be used to teach vocabulary to support students’ learning.
□ Strongly disagree □ Disagree □ Undecided □ Agree □ Strongly agree
18) CALL can be used by students in practicing vocabulary knowledge to support their 
learning.
□ Strongly disagree □ Disagree □ Undecided □ Agree □ Strongly agree
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19) Students’ language abilities will increase by using CALL.
□ Strongly disagree □ Disagree □ Undecided □ Agree □ Strongly agree
20) Students’ interest in learning language will increase by using CALL.
□ Strongly disagree □ Disagree □ Undecided □ Agree □ Strongly agree
21) How much training do you think you need to be able to use CALL?
□ None □ Very little □ A little □ Some □ A lot
22) What kind of training do you think you need?
□ Guiding students in the use of software for learning language
□ Guiding students in the use of software for practicing language
□ Using the internet effectively in the classroom
□ Researching topics on the internet
□ Using the internet effectively in preparing for classes
□ Other (please specify)
23) How much time do you think one class should spend in the computer lab per week if 
CALL is used?
□ 1 hour □ 2 hours □ 3 hours □ More than 3 hours
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24) Which skills do you think we should focus on developing by using CALL? (Please 
rank the following skills according to the importance you think should be given to them; 
1 = the least important, 6 = the most important)
Grammar
Reading
Writing
Listening
Speaking
Vocabulary
25) What do you think we should use computers for in the teaching process in our 
school? (You may choose more than one)
□ Having students do grammar exercises
□ Having students write compositions on the computer
□ Having students read texts for comprehension on the computer
□ Having students play games to improve their vocabulary and/or grammar 
knowledge
□ Making students listen to dialogues for comprehension
□ Having students research specific subjects on the Internet
□ Having students send their assignments to their teachers via e-mail
□ Other (please specify)
26) Do you have any comments or suggestions for the use of CALL in the Foreign 
Languages Department at Osmangazi University?
